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The University Librarian as Bookman 
and Administrator: A Symposium 
T h e f o l l o w i n g f o u r papers w e r e presented at a meet ing of the Univers i ty L i b r a r i e s Section, 
A C R L , C h i c a g o , 111., F e b r u a r y 2, 1954 . T h e title of the panel discussion w a s " R o a s t i n g 
an O l d C h e s t n u t — T h e Univers i ty L i b r a r i a n , B o o k m a n and/or A d m i n i s t r a t o r ? " D r . W i l l i a m 
S. D i x , l ibrarian, Pr inceton Univers i ty , presided. 
B y P A T R I C I A P A Y L O R E 
The Chief Librarian and Book Knowledge 
Miss Paylore is assistant librarian, Uni-
versity of Arizona. 
THE SMALL UNIVERSITY LIBRARY has a part icular ly urgent interest in securing 
as its l ibrarian one w h o can and does read, 
one w h o recognizes a book f r o m a form, one 
w h o likes the feel and the sight and the smell 
of a book beyond all other sensory experi-
ences, one w h o can summon up f r o m that 
experience w h i c h alone can serve him w e l l 
in this c a p a c i t y — r e a d i n g — t h e k n o w - h o w and 
the knowingness implicit in earning a l iving 
w i t h books. 
W h y is it part icular ly urgent for a smal l 
university l ibrary to have such a l i b r a r i a n ? 
Because his responsibility f o r his l ibrary is 
more widespread t h r o u g h o u t all its operations 
than is the l ibrarian's of a l a r g e institution 
w h e r e such responsibility is cut up and ap-
portioned out to more or less autonomous de-
partments. In a small university l ibrary the 
chief l ibrarian has the opportunity and the 
obligation not only to k n o w his collection first 
hand, but to examine and appraise gi f ts , and 
to cooperate personal ly w i t h his facu l ty in 
the enrichment and g r o w t h of his l ibrary 
resources. T h e s e are responsibilities in the 
small university l ibrary which cannot and 
should not be delegated w h o l l y to the chief 
l ibrarian's subordinates. N o other of his 
duties should claim his attention as should 
these part icular ones w h i c h have to do w i t h 
the very reason f o r his being a l ibrarian at 
a l l — b o o k s , their acquisition, use, and care. 
Such a chief l ibrarian w i l l find that other 
problems of administration, such as staff per-
sonnel, relations w i t h university authorit ies, 
physical plant maintenance, and budgetary 
agonies, inevitably w i l l impinge upon his 
preoccupation w i t h books, and they should, 
f o r let me be the first to admit that a smal l 
university l ibrar ian w h o neglected these as-
pects of his position w o u l d be a poor one, in-
deed, and that all the bookishness in the 
universe w o u l d not make up for a lack of at-
tention to such problems. M y contention here 
is only that his skill in handling his staff and 
his president and his faculty , his ability to 
maintain his building adequately, his acumen 
in dealing w i t h students, public, press, and his 
eloquence in pleading for more m o n e y — n o n e 
of these things w i l l make him a good l ibrarian 
if he does not also possess those qualities I 
mentioned earl ier, in short a bookman's recog-
nition and appreciation of books. 
T h e kind of university l ibrarian I am 
concerned w i t h is in a position w h e r e he w i l l 
have to do most of the examining and apprais-
ing of g i f t collections. H e must be able to go 
to the pr ivate l ibrary w i t h the executor, the 
heirs, or possibly the o w n e r himself , scan it, 
evaluate it in terms of his o w n collection and 
his l ibrary 's acquisition policies, estimate the 
percentage of duplicates, and recognize the 
usefulness of mater ia ls he may not w a n t f o r 
himself through sale, priced or piece-for-piece 
exchange to others. T h e small university 
l ibrarian has a responsibility not only to 
handle intell igently the- g i f t s offered him 
but to seek out desirable g i f t s in advance. 
B u t to do these promotional jobs, the l ibrar-
ian of the smal l university l ibrary must be more 
than a hearty f e l l o w w h o k n o w s h o w to address 
a luncheon club or project his c irculat ion ^fig-
ures on a piece of graph paper. H e has to be a 
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bookman. I say it again: he has to know books, 
their peculiar value to him, how to ferret 
them out, how to convey to the donor his 
pleasure at the transfer of their possession 
to him. I remember the astonishment with 
which Elliott Arnold, author of Blood 
Brother and The Time of the Gringo, g r e e t e d 
my personal request for the original manu-
scripts for the University of Arizona Library. 
They were not only Arizona and Southwest 
novels, but they had both been written in our 
library from our source materials. His reac-
tion, coming from the big reserved man who 
is chary of compliments, was, in effect: " W h y 
Pat, I didn't know you cared." I had a simi-
lar experience with D r . Joseph Wood 
Krutch: a kind of shy pleasure that I had 
found his Desert Year manuscript valuable 
for posterity. 
I should like to say just a word about the 
importance of a chief librarian's book knowl-
edge in building a book-minded staff. Even 
in a small university library it is the staff 
which deals most directly with the faculty 
and students. They will be better and more 
useful librarians in this daily intercourse if 
they have derived from their chief the feeling 
that books are important and that in this 
relationship whereby the librarian is the in-
strument in fulfilling the old cliche about 
bringing the man and the book together to 
work its wondrous alchemy, they are playing 
a knowing and intelligent part. But it has 
to filter down. I never have known of a case 
where it rose to the top like cream. 
In the same way, a staff responsible for the 
physical care of a collection will cherish its 
books only insofar as the librarian has im-
parted his book wisdom and love to them. 
Every library has some books of surpassing in-
terest and value to it which it treasures. If 
books are considered only statistically by the 
librarian, .as so many volumes in anthropology, 
for instance, instead of being recognized 
as Shirokogorov's practically-impossible-to-se-
c u r e Social Organization of the Northern 
Tungus o r N o r d e n s k i o l d ' s The Cliff Dwellers 
of the Mesa Verde or the magnificent folio 
pla tes of C u r t i s ' North American Indians f o r 
the distinction these titles give to a collection 
of anthropological books, these volumes are 
going to be treated by the average library 
staff exactly as they treat the latest edition 
of Kroeber's textbook bought in multiple 
copies for the reserve book room. In a, small 
university library, the librarian and he alone 
can convey to his order librarians, his cata-
logers, and his public service librarians the 
respect due the physical book. If he does not 
care, or does not know, or is not interested, 
he will destroy his staff 's book morale as 
surely as if he were no more than an in-
dustrial plant manager brought in to manage 
the library. I have seen catalogers treat 
fine books with diffidence and scorn, and I 
have seen stack superintendents whose philos-
ophy, for lack of a better one, was the ex-
pedient one "books are expendable." M a n y 
books are, the good Lord knows, but where 
the chief librarian has stated his belief un-
mistakably that some books are not, there is 
little chance for the staff to be what the late 
Randolph Adams grievingly called "enemies 
of books." 
W e have talked among ourselves in the last 
few years a good deal about recruiting for 
librarianship, and we have a great many com-
mittees functioning all over the country on 
various levels to promote this cause. T h e 
bookmen-librarians do their recruiting forty-
eight hours a day without benefit of commit-
tees, pep talks, aptitude tests, or vocational 
counseling. But it is effective dynamic re-
cruiting. For librarianship is books, and to 
sell it as a career to the non-professional 
people who usually f a r outnumber the pro-
fessionals on a small university library staff, 
the librarian can succeed only in proportion to 
his own belief in the importance of books and 
all the ramifications of their use in libraries as 
basic. Is there any other factor we can 
recognize in recruiting for librarianship? 
Certainly not salaries, academic rank, favor-
able working conditions, or even the delights 
of handling microfilm! 
I have been lucky. I was brought up in the 
profession by two great bookmen-librarians. 
When I was an accessions clerk in 1932, re-
cording in medieval fashion in a great 20-
pound ledger, author, title, publisher, place, 
date, price and source, Rudolph H . Gjelsness 
came to Arizona to be the librarian. From 
the moment this tall young sandy-haired Nor-
wegian shook my hand as the staff went into 
his office one by one that hot summer morning, 
until he left five years later with all of us in 
tears, I was to live in a world I never 
dreamed of. Books, books, books—not just 
314 COI.LEGE AND RESEARCH LIBRARIES 
recording them mechanically, stamping them, 
lettering them, shelving them, handing them 
out over the desk—but reading them, learning 
to love the sight of them, learning what they 
meant, how to judge them, how to use them, 
how to convey to others their wealth and 
richness, learning for the first time why I 
was a librarian—this is only a feeble attempt 
to analyze what this bookman did for one 
librarian. And I am gratified that if M r . 
Gjelsness had to leave Arizona it was to teach 
hundreds of other librarians the lore and love 
and meaning of books in librarianship. 
I remember, and he will probably never 
forget, that we had no money in those mid-
depression days. I worked for $90 a month 
and got paid in warrants that nobody would 
cash. Some university departments got as 
little as $ 1 5 a year for their book allocation. 
But M r . Gjelsness's five-year term at Arizona 
saw the beginning of our climb from an undis-
tingushed, undernourished, undeveloped state 
to something approaching respectability twenty 
years later. H e was a good administrator. 
He built up a professional staff and elicited 
from them a kind of fierce loyalty; he was a 
scholar by reputation and he won from the 
faculty a recognition that the library was 
more than an appendage of the University; 
he fought with determination for adequate 
support with all the ways known to librari-
ans. But he will be remembered the longest 
and with the most respect and admiration for 
what he did with books at Arizona. He ran-
sacked the duplicate collections of the Library 
of Congress and the N e w Y o r k Public Library 
for us; he built up the best pipeline to the 
public of the whole state of Arizona through 
his newspaper stories that we have ever 
known, and the gifts which came to us as a 
result are the foundation of more than one of 
our present areas of book strength; and he 
persuaded the university authorities to en-
large their publication program in order that 
the library might benefit from ensuing ex-
change arrangements. These things he did 
without money. But if he had not known 
books, what they were worth, where to find 
them, what to do with them, in short if he 
had not had the bookman's passion for books, 
not all the administrative talent conveyed by 
all the library schools in all the 48 states 
would have accomplished what he did con 
amore. 
W e liked particularly his instantaneous 
and combustible interest in Arizona materials. 
In 1932 the University Library had exactly 
two of the imprints from Arizona's first 
private press. They were Kirk L a Shelle's 
Poker Rubaiyat and Wil l Robinson's Her 
Navajo Lover, printed in Phoenix in 1903 by 
Chicago's Frank Holme on the Bandar Log 
Press. A f t e r M r . Gjelsness left in 1937, we 
had six of the seven scarce items issued in 
Arizona in very limited editions by this press. 
Here was an outlander, urbane, scholarly, 
bookman, who had to come to Arizona all the 
way from N e w Y o r k City to show us what 
was important in our own domain. Would a 
mere administrator ever have electrified us 
with the excitement of the search for the 
missing titles of George Ade's "Strenuous 
Lad's L ibrary" which appeared under this 
imprint? Would such a librarian ever have 
dared spend a library's meager depression-
year funds for a copy of Clarence Allen, the 
Hypnotic Boy Journalist? Would our effi-
cient expert administrator, with his depend-
ency on group results of questionnaires ask-
ing "how do you do it?" , ever have had the 
imagination to uncover in an obscure Colum-
bus, Ohio, bookshop what was probably the 
only remaining market copy of Rollo Johnson, 
the Boy Inventor, or The Deamon Bicycle 
and Its Daring Rider? I doubt it. I t took a 
bookman librarian, for which we can be ever-
lastingly thankful. 
T h e librarian who followed M r . Gjelsness 
at Arizona was Will iam H . Carlson. He too 
was a bookman, a reader, a knower of books, 
a librarian who knew the book tools of his 
trade; whose knowledge of our collection and 
its lacks, combined with a skill not yet 
equalled for putting the library's dollars to 
the absolute maximum use, taught us a new 
aspect of our profession. 
It was a strange and heady experience to 
have a little money to spend. T h e faculty, 
too, gaunt and lean from its starvation ra-
tions, was paralyzed. But M r . Carlson was 
not. " T o live is act," sayeth the poet; and 
this, now in retrospect, seems to me to have 
characterized his five years at Arizona. H e 
surveyed our resources, field by field, went 
to the faculty with a bookman's plea to use 
the departmental allocations in pursuit of a 
scholarly and meaningful growth rather than 
the lazy popular haphazard frittering away of 
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funds without perceptible plan or regard for 
use and need. H e sought and secured f rom 
his staff , f rom the faculty, and f rom the 
administration, a new awareness of the po-
tentialities of a l ibrary to a university. In 
his careful meticulous w a y he bought books 
for Ar izona, beginning with our bibliographi-
cal and reference collection, going on to 
strengthen our Southwest collection to which 
M r . Gjelsness had contributed so greatly, and 
collaborating with the faculty in planning the 
l ibrary 's book expansion so that it bore some 
relation to the curriculum. 
H e read the antiquarian catalogs daily as 
they came across his desk and his order li-
brarian felt the dynamic impact of his selec-
tion policies instantly. H e did not waste his 
time choosing among best sellers and the en-
gulfing flood of second-rate current stuff, but 
husbanded our financial resources and his 
own book perspicacity for the important 
acquisitions that wil l distinguish certain parts 
of our collection forever . A n d another thing 
I remember about M r . Carlson, a simple 
thing you may say, but f e w chief l ibrarians 
do it nowadays : he used to go into the stacks. 
Of ten he went to look up something for his 
own information, or sometimes he took one 
of us along to discuss something, or occasion-
ally he roamed up and down the aisles just 
looking, absorbing the peculiar atmosphere of 
thousands of books. W e never knew when 
we would run into him there, but it a lways 
made us feel good when we did. N o w by this 
I do not propose that the small university 
librarian run his l ibrary f rom the stacks, but 
I do maintain that neither can he run it ex-
clusively f rom the sanctuary of his office. 
M r . Car lson grayed considerably in our 
service, but I think he loved us nonetheless, 
fo r we had responded to his philosophy of 
bookmanship. (Show me a staff who loves 
the bright young mechanical man whose bible 
is his time and motion studies and whose 
badge is his organization chart, and I ' l l wa lk 
back to Tucson reciting chapter headings 
f rom all the books ever written on university 
l ibrary administration as penance.) 
W h a t does all this add up to? T h e obser-
vations of one assistant l ibrarian about differ-
ent kinds of chief l ibrarians do not make a 
handbook for guidance. Y e t these experiences 
are probably typical of a small university 
l ibrary. I would say at least, if someone 
should ask me which librarian I would like 
most to be marooned with in a l ibrary, that 
he should, if possible, happily be both admin-
istrator and bookman. But with female 
stubbornness, I reserve the final right to insist 
that if he can be only administrator, and not 
bookman as well , he forsake librarianship 
and leave me alone with the books. 
B y M A U R I C E F . T A U B E R 
Librarians as Bookmen 
Dr. Tauber is professor of library serv-
ice, Columbia University. 
ROASTING AN OLD CHESTNUT is an a p p r o -priate title for this meeting. If one 
goes back into l ibrary l iterature, in fact, to 
the first number of the American Library 
Journal, issued September 30, 1876, he wi l l 
find in M e l v i l D e w e y ' s discussion of " T h e 
Profess ion" reference to the problem under 
discussion. H e wrote as fo l lows : 
It is not enough that the books are cared 
f o r properly , are wel l a r ranged , are never 
lost. It is not enough if the l ibrar ian can 
readi ly produce any book asked for . It is 
not enough that he can, when asked, g i v e 
advice as to the best books in his collection 
on any subject. A l l these things are in-
dispensable, but they are not enough f o r our 
ideal . H e must see that his l ib rary contains, 
as f a r as possible, the best books on the best 
subjects, r e g a r d i n g c a r e f u l l y the wants of 
his special community. 
D e w e y continues with his thesis that a li-
brarian should know books, and that he 
should use them as a teacher. 
T h e time uoas when the l ibrary w a s like 
a museum, and a l ibrar ian w a s a mouser in 
musty books, and vis i tors looked with curious 
eyes at ancient tomes and manuscripts . T h e 
time is when the l ib ra ry is a school, and the 
l ib rar ian is in the highest sense a teacher, 
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and the v i s i t o r a r e a d e r a m o n g books as a 
w o r k m a n a m o n g his tools. W i l l a n y m a n 
deny to the h igh c a l l i n g of such a l i b r a r i a n -
ship the title of p r o f e s s i o n ? 
S o m e f o r t y - t w o y e a r s a g o , W i l l i a m W a r n e r 
B i s h o p , w r i t i n g in The Sewanee Review 
( J u l y , 1 9 1 2 ) , d i s c u s s e d t h e p r o b l e m of 
" T r a i n i n g in the U s e of B o o k s . " D r . B i s h o p 
u s e s T h o m a s J e f f e r s o n as his p i v o t a l p o i n t in 
f o c u s i n g a t t e n t i o n on the i n c r e a s e in the s ize 
of l i b r a r i e s s ince J e f f e r s o n did his c o l l e c t i n g . 
J e f f e r s o n ' s 7 , 0 0 0 v o l u m e s w e r e c o l l e c t e d w i t h 
m e t i c u l o u s c a r e f r o m the b o o k s t o r e s of P a r i s 
a n d o t h e r c e n t e r s . H e e v e n m a i n t a i n e d s t a n d -
ing o r d e r s f o r w o r k s r e l a t i n g to A m e r i c a 
f r o m the b o o k - m a r t s of A m s t e r d a m , F r a n k -
f u r t , M a d r i d , L o n d o n , a n d o t h e r c i t ies . T o -
d a y , w e h a v e s i m i l a r j u n k e t s on the p a r t of 
u n i v e r s i t y l i b r a r i a n s w h o v i s i t f o r e i g n c e n t e r s 
c o l l e c t i n g b o o k s f o r the l i b r a r i e s u n d e r t h e i r 
c a r e . B u t B i s h o p ' s m a j o r top ic of d i s c u s s i o n 
w a s n o t J e f f e r s o n a n d his c o l l e c t i n g . B i s h o p 
w a s i n t e r e s t e d in h o w a n y o n e w a s g o i n g t o 
g a i n c o n t r o l o v e r the d e l u g e of b o o k s . J e f f e r -
s o n ' s d a y h a d p a s s e d . 
T h e scholar of to -day is e v e r f e a r f u l lest 
he shal l h a v e missed the latest t reat i se on his 
little specia l ty , w h i c h yet, despite its l imi-
tat ions, h a s a l i te ra ture of its o w n . T h e 
a v e r a g e m a n of intel l igence is w e l l - n i g h 
helpless b e f o r e the m a s s of books even in a 
m i n o r l i b r a r y . T h e c r a z e f o r the " l a t e s t " 
nove l , the "most up to d a t e " r e f e r e n c e book, 
is the c h a r a c t e r i s t i c note of the present de-
m a n d f o r books. H o w , in the f a c e of this 
flood, shal l the y o u n g m a n of our d a y find his 
b e a r i n g s ; how shal l he r ide the flood a 
m a s t e r ; by v i r t u e of w h a t t r a i n i n g shal l he 
m a k e it s e r v e him, c a r r y him to his goa l , a id 
him in his l i f e w o r k ? H o w shall he a v o i d 
be ing o v e r w h e l m e d by numbers , mis led by 
cheap newness , m i s g u i d e d by a d v e r t i s i n g , 
and lost in a w i l d e r n e s s of pr inted mat ter 
w h e n he essays to w o r k in a m o d e r n l i b r a r y 
or to attempt the m a s t e r y of any impor tant 
quest ion? T h i s is m y t h e m e : Training in the 
Use of Books, the a c q u i r i n g of a scho lar ' s 
attitude t o w a r d the pr inted p a g e . 
B i s h o p ' s p r e s c r i p t i o n f o r d e v e l o p i n g a s e n s e 
of v a l u e s in b o o k s m a k e s g o o d s e n s e e v e n 
t o d a y . P e r h a p s it w a s B i s h o p ' s t r a i n i n g in 
c a t a l o g i n g w h i c h a c c o u n t s f o r the i n g r e d i e n t s 
of the p r e s c r i p t i o n — t o k n o w a u t h o r s , to k n o w 
t i t les , to k n o w c o n t e n t s . H e s t a r t s w i t h t h e 
y o u n g chi ld , as one s h o u l d , a n d o u t l i n e s a 
p r o g r a m t h a t i n v o l v e s the e l e m e n t a r y s c h o o l 
t e a c h e r a n d the h i g h s c h o o l l i b r a r i a n . W e 
s h a l l see l a t e r t h a t B i s h o p ' s p r e s c r i p t i o n , c a r -
r i e d f u r t h e r in to c o l l e g e a n d the u n i v e r s i t y , 
w o u l d do w h a t c r i t i c s of l i b r a r i a n s t o d a y 
w o u l d l i k e to see d o n e — t o p r e p a r e l i b r a r i a n s 
w h o k n o w b o o k s f o r t h e i r v a l u e s a n d t h e i r 
u s e s . 
B u t le t u s t u r n to the c u r r e n t p r o b l e m — t o 
the m o r e spec i f i c p r o b l e m of m a k i n g o u r 
l i b r a r i a n s m o r e e f f e c t i v e as b o o k m e n . 
E r n e s t J . R e e c e , w r i t i n g in 1 9 4 9 of The 
Task and Training of Librarians1 d e s c r i b e d 
the v a r i o u s r e s p o n s i b i l i t i e s of p e r s o n n e l in 
m o d e r n l i b r a r y s e r v i c e . I n h is d i s c u s s i o n of 
s k i l l s f o r the t a s k , he w r o t e as f o l l o w s : 
N a t u r a l l y the abi l i t ies r e l a t i n g to books 
c la im prominent attention. A m o n g them, 
f a c i l i t y in j u d g i n g , l e a r n i n g , and r e d u c i n g 
to usable o r d e r w h a t is recorded in pr inted 
and other f o r m s stands first, since it under -
lies m a n y of the p r o f e s s i o n a l l i b r a r i a n ' s 
preoccupat ions . 
P o w e r to e v a l u a t e books w a s w i d e l y thought 
to be def icient in the g r a d u a t e s of l i b r a r y 
schools. T h o s e so r e p o r t i n g did not a l l ege 
that schools ignore it or a re uninterested 
in it, but a p p a r e n t l y b e l i e v e d that the e f for t s 
to nur ture it a r e super f i c ia l and too s l ight. 
T h e y a l luded to the p a r t the j u d g i n g of 
pr inted m a t e r i a l s p l a y s in bu i ld ing , b a l a n c -
ing, and l imit ing collections, choos ing items 
f o r readers, s p resent ing the contents of books to 
i n d i v i d u a l s and to audiences , and d e f e n d i n g 
policies in selection. T h e y spoke of it as a 
c a l l i n g f o r d i scernment in a p p r a i s i n g l i t e r a r y 
qua l i ty and s igni f icance, as w e l l as in dis-
t ingu i sh ing f a c t , theory , b ias , and p r o p a -
g a n d a , and in in terpre t ing r e v i e w s and the 
est imates of n e w publ icat ions suppl ied by 
exper t s in p a r t i c u l a r fields. 
I f the p o w e r of o v e r - a l l e v a l u a t i o n is in-
adequate , much the same must be sa id about 
the competence in m a s t e r i n g and d e a l i n g 
w i t h the contents of books f o r purposes of 
use. T h e p r e v a i l i n g v i e w is that there is 
insuff icient read iness in unlocking the v a u l t s 
of k n o w l e d g e , to s a y nothing of the s leuth-
like pursui t of c l e w s w h i c h o f ten is necessary , 
the h a n d l i n g and constru ing of r e s e a r c h re-
sources, and the ut i l iz ing of all pert inent re-
sources and m e d i a , w i th in and wi thout a 
g i v e n l i b r a r y . T h e result is mediocre e f fec -
t iveness in d i s s e m i n a t i n g i n f o r m a t i o n , f u r -
n i sh ing requested m a t e r i a l , and promot ing 
1 New York, King's Crown Press, 1949. 
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contr ibut ions to the w o r l d ' s store of 
l ea rn ing . 2 
A basic assumption of the following discus-
sion is that it is essential for professional 
groups to take stock constantly of their edu-
cational and training programs. Much of the 
discussion in the literature as to what con-
stitutes a "L ibrar ian" or a "Bookman" has 
generally resulted in the generation of more 
heat than light. Professor Reece's conclusions 
regarding the observations of practitioners 
on the competencies of library school gradu-
ates in book knowledge perhaps is as inclu-
sive as one might possibly gather in a similar 
survey if conducted today. T h e deficiencies 
listed have been singled out before, and to-
gether they represent those important seg-
ments of library service which have been sub-
ject to the criticism of some librarians and 
others outside the profession. This criticism 
is desirable. A check of the literature will 
reveal that training for other professions, 
such as medicine, law, engineering, pharmacy, 
and teaching also has been subject to reap-
praisal at frequent intervals. T h e appoint-
ment of a non-career librarian to an impor-
tant library position, however, is pointed out 
as a tangible demonstration of the failure of 
the profession to produce the right man at the 
right time. There are, of course, other rea-
sons why such appointments are made. 
M y contribution to this discussion is con-
cerned with a major part of the training and 
background of librarians—their knowledge 
and capacity as bookmen. What , then, makes 
a bookman? It is certain that the definition 
will depend on the person defining it. Is it 
subject knowledge in a specific field, such as 
astronomy, mathematics, economics, Byzan-
tine art, or American literature of the igth 
century, or the works and influence of Ben 
Jonson? Is it collecting all the works of a 
particular author? Is it knowledge of books 
in the sense of a M c K e r r o w , Esdaile, or 
Fredson Bowers? Is it knowledge of book 
bindings in the sense of a Cockerell or a Gold-
schmidt? Is it knowledge of books in the 
sense of a Rosenbach or other internationally 
famous collectors? Is it knowledge of print-
ing in the manner of an Updike or a Stanley 
Morison? Is it being bibliography-wise, in 
the sense of knowing at first hand the sources 
2 Ibid., p. 19-20. 
in Mudge, Winchell and other guides so that 
scholars can be helped promptly in their quest 
of information? Is it knowing books in all 
languages and on all levels so well that 
catalogs, indexes, and abstracts can be pre-
pared so soundly that scholars will accept 
them without question? Is it the ability to sit 
down with bookdealers and discuss books in 
their various editions, with emphasis on minu-
tiae of format and previous owners? Is it the 
ability to trace the effects of one author upon 
another, and how they both influenced a 
third? Is it the type of infection which has 
been described as bibliomania, or the un-
quenchable desire to acquire books? M u s t 
one be a Diderot, Delisle, Medina, Eames, or 
Wing to be considered a bookman? W h a t is 
the place of music, maps, manuscripts, ar-
chives, and other forms of communication in 
the background of the bookman? W h a t in-
deed makes a bookman? 
There is one other definition of a bookman. 
Robert B. Downs, speaking to the South-
eastern Library Association, October 30, 
1952, had as his object the disinfecting and 
deodorizing of horsefeathers, or delusions, in 
librarianship. H e writes : 
A f o u r t h p o p u l a r delusion or c lass of 
h o r s e f e a t h e r s is m o r e p e r s o n a l in nature . 
T h a t is the bel ief that l i b r a r i a n s cannot r e a d 
or w r i t e , and k n o w only the outs ides of 
books. T h e r e is an ins inuat ion here , though 
p e r h a p s not a d irect c h a r g e , that l i b r a r i a n s 
a r e i l l i t e r a t e ; o therwise , the cr i t ics suggest , 
w e w o u l d take m o r e interest in k n o w i n g w h a t 
is be tween the c o v e r s of the books w e handle . 
E v i d e n c e to confute this c a l u m n y a r e all 
a r o u n d us. H o w could our t h o u s a n d s of able 
r e f e r e n c e l i b r a r i a n s c a r r y on their jobs w i t h -
out the most thorough k n o w l e d g e of the con-
tents of books? Not only must they h a v e 
r e a d , but they must re ta in an almost un-
c a n n y m e m o r y of e v e r y t h i n g they peruse and 
w h e r e they s a w it. T o m o r r o w , next w e e k , or 
next y e a r , someone w i l l come a l o n g and ask 
quest ions f o r w h i c h the i n f o r m a t i o n w i l l be 
needed. T h e r e a r e thousands of specia l l i -
b r a r i a n s , s e r v i n g business , indust ry , m e d i -
cine, l a w , and a mult i tude of other spe-
c i a l i z e d interests , w h o a r e accustomed to 
h a v i n g at the ir fingertips a v a s t a r r a y of 
f a c t s and figures on the most unexpected and 
unl ike ly subjects . T h e i r b a c k g r o u n d h a s 
been a c q u i r e d t h r o u g h a minute a c q u a i n t a n c e 
w i t h books, j o u r n a l s , pamphlets , and un-
publ i shed d a t a . T h e s e r e f e r e n c e a n d specia l 
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l i b r a r i a n s w o u l d h a r d l y las t t w e n t y - f o u r 
hours in the ir posit ions wi thout a compre-
h e n s i v e f a m i l i a r i t y w i t h the pr inted w o r d . 3 
D r . Downs goes on to single out groups 
of traditional librarians, such as acquisition 
librarians and catalogers and classifiers, who 
make specific contributions through knowl-
edge of books—of their insides as well as 
their outsides. Downs also points out that 
there are some librarians who are capable 
writers, regardless of the observations that 
there is a prominent gap in this area. 
It is doubtful if a definition can be arrived 
at which will be satisfactory to all. I t is 
doubtful if the old chestnut that is being 
roasted here will be palatable to anyone. 
But the question needs airing. I have taken 
as my part of this panel the discussion of 
three aspects: ( i ) what library schools con-
sider their role in helping to build up book 
and bibliographical knowledge of students, 
particularly in connection with uses of books; 
(2 ) what a group of scholarly bookmen— 
recognized as such by other bookmen and also 
by librarians who may or may not be de-
scribed as bookmen—consider to be the role 
and potential of the library school in the 
development of their counterparts; (3 ) how 
may any deficiencies which are present in 
library schools be corrected. 
L I B R A R Y SCHOOL T R A I N I N G 
In an effort to obtain some data on the 
pattern of instruction in the so-called book 
courses in library schools, letters were sent 
to the deans and directors of schools ac-
credited by the A L A . T h e response was 
gratifying. Only two library school directors 
failed to write. It would take more time than 
that allotted to me to write fully of the 
library school programs designed to assist 
students to strengthen their backgrounds in 
book knowledge. In general, one must con-
clude after reading the correspondence that 
library school directors and their staffs are 
much concerned with their graduates being 
"bookmen" in every sense of the term. " A s 
I grow older," one writes, " I feel we need 
more bookishness." But some of the younger 
deans and directors are seriously disturbed 
about not being able to do more than they are 
3 Downs, Robert B. "Some Current Delusions, or 
Horsefeathers, in Librarianship," Southeastern Librar-
ian, 3:24, Spring, 1953. 
doing now with the general product that 
comes to library schools. If one were to 
categorize the problem of the library schools 
in terms of factors, there would be three that 
deserve attention: ( 1 ) the courses, (2) the 
students, and ( 3 ) the faculty. 
Courses. By and large the curricula of 
library schools disclose earnest attention to 
the importance of so-called book courses. 
Most of the library schools now offer in-
troductory courses in the literature of the 
several grouped disciplines—the humanities, 
the social sciences, and science and technology. 
T h e usual types of courses in book selection, 
reference, bibliography in various phases, chil-
dren's literature, materials for adolescents, 
popular fiction, government publications, maps, 
serials and continuations, rare books, and 
manuscripts are provided. Some schools pro-
vide an opportunity to specialize in subject 
fields, such as medicine, law, music, business 
and fine arts. General courses in library 
backgrounds, libraries and librarianship, his-
tory of books and libraries, books and ideas, 
history of books and printing, libraries and 
publishing, acquisition of library materials, 
resources of libraries and cataloging and class-
ification are also singled out as pointing 
towards the enriching of the backgrounds of 
students. Advanced courses and seminars 
are also available for those who bring to 
library school more than the usual knowl-
edge of books learned in the liberal arts cur-
riculum in colleges. Any library school 
course, technical or otherwise, should contain 
content dealing with books and other library 
materials. Over and above the required and 
special courses in books and book knowledge, 
several library schools have focused attention 
on problems of books, bookmen, scholars, pub-
lishing, and bookdealers through symposia, 
workshops, institutes and lecture series. 
It is difficult to discuss the merits of these 
courses, except in terms of practical success 
of the graduates in library service. T h e dis-
cussions or summaries of Danton, Wheeler, 
Reece, Beals, and Leigh all published in the 
last seven years, offer some basis for conclud-
ing that we are not as successful as we would 
like to be in turning out individuals who 
would be classified as bookmen by bookmen. 
But it may be worth while lingering for a 
few moments to examine comments on book 
courses by two library school directors. 
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W h e n our curr iculum underwent extensive 
revis ions about five y e a r s ago, w e decided 
that p r i m a r y emphasis should be placed on 
books and less stress on administration and 
organizat ion. I think w e h a v e succeeded 
pretty wel l in this aim. In my opinion, how-
ever , l ib rary schools cannot do the job alone, 
in w h a t is ord inar i ly a one-year program. 
W e need to h a v e good college preparat ion on 
which to build and, of course, a keen interest 
in books on the part of students themselves. 
W e are not, however , under the illusion 
that anyone can be turned into a bookman in 
one year . T h o s e who h a v e been reading 
a v i d l y since childhood probably h a v e a pretty 
good s tar t ; w e hope our introduction of ma-
ter ia ls and ideas wi l l encourage them to 
continue and to g r o w to be bookmen. 
S imi lar ly , w e hope that others wi l l build on 
w h a t w e are able to g i v e them and wi l l de-
velop a read ing background. A t the same 
time w e recognize that, regrettably , many 
wi l l never reach real bookmanship. No 
course can do it all f o r them. W e believe 
that w h a t w e of fer is a sound b a s i s ; but the 
outcome depends on w h a t the indiv idua l 
builds on that basis. 
These two comments are typical of similar 
ones made by the directors and faculty mem-
bers who wrote. Within the year's program 
of a library school, there is obviously a serious 
limit as to what may be done in the training 
of students. T h e recognition of this aspect 
of the problem by library school adminis-
trators and faculty members has been em-
phasized by the bookmen themselves. 
The Students. W h a t about the students 
who come to the library school? A r e they 
much different from'the students of the past? 
This particular problem was not investigated 
systematically. One respondent indicated that 
they were not equal to the students in other 
graduate departments of his university. I 
have been personally impressed, however, with 
the calibre of many of the students I have 
met in library school. While I am not ac-
quainted with the backgrounds of students in 
all library schools, I have observed, for ex-
ample, an increasing number of young people 
entering Columbia who have master's degrees 
in subject fields, or who have a sense of books 
that is beyond what may be expected under 
present undergraduate instruction in colleges. 
T h e several students who have indicated in-
terest in building special collections, in pub-
lishing and printing, and in bibliographical 
control demonstrated their earnestness by 
their willingness to go beyond the call of 
duty. This is important, as will also be seen 
by the comments of bookmen. There must 
be a basic drive within the student himself. 
T h e learning process is not merely an in-
structor lecturing and a student taking notes. 
T h e student must take an active part of the 
process of learning. This was Bishop's pre-
scription. 
T h e question of recruitment for library 
service, particularly university library service, 
has been discussed many times. T h e part that 
must be played by university librarians them-
selves in this program of directing attention 
of qualified persons to librarianship as a 
career cannot be stressed too often. Some of 
the young people who have gone into libraries 
with strong backgrounds in books have been 
sent to library schools by librarians. M r . 
Powell, in his paper in Education for Li-
brarianship, the proceedings of the conference 
of the University of Chicago Graduate L i -
brary School, in 1948, referred to it as part 
of a positive program in strengthening library 
personnel. If the students who are attending 
library schools do not meet the expectations of 
employing librarians, it might be speculated 
that the librarians themselves have not demon-
strated through their own contributions and 
services that they are in a calling that demands 
the best minds of the land. T h e examples set 
by librarians in their professional lives and in 
their library administrations are exceptionally 
good instruments for influencing young people 
who are concerned with the selection of satis-
fying careers. T h e blame placed on the 
schools and faculties should be qualified to the 
extent that there is a dual responsibility of 
both schools and libraries to select those in-
dividuals who have shown an affinity for books 
and library service. There is no place in 
librarianship for a person who merely toler-
ates books or who resists reading. 
The Faculty. T h e third part of a program 
for training bookmen is the library school 
faculty. T h e letters from the several direc-
tors of the schools, as well as those from some 
faculty members who wrote, indicate a definite 
recognition of the role of the teacher in this 
important program. I wish there were time 
to include these letters completely. T o draw 
conclusions on how well the faculty members 
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succeed in carrying out the programs which 
are described so well there would be required 
a detailed study of the performance records 
of the graduates of each library school. In 
the several courses which were listed earlier, 
however, there are pedagogical techniques 
which are designed to accomplish the aim of 
developing the students' interest in and con-
cern for books and other materials with which 
librarians have to deal with in their work 
with patrons. 
Anyone who has taught in a l ibrary school 
knows that there are serious problems in 
selection and recruitment of faculty members, 
their preparation in educational and profes-
sional experience for particular assignments, 
their teaching loads, their scholarly produc-
tivity, their associational and other responsi-
bilities. Keeping close touch with the field may 
sometimes be a difficult task for the faculty 
member, but it is an essential one. T h a t there 
is criticism of library school faculties for 
losing touch with libraries and problems in 
the field is well known. 
One of the primary recommendations of the 
Will iamson report on the training of l ibrar-
ians was the placement of the library school 
in an established university. T h i s was pro-
posed for a number of reasons, but basically it 
was designed to make it possible for both 
faculty members and students to become a 
real part of a larger whole which w a s con-
cerned with knowledge in all its phases. T h e 
extent to which students take advantage of 
their opportunities by being at a library school 
located in a large university wil l determine 
to some extent their growth as bookmen. 
Even though full-time library school students 
spend only a year, or possibly less, at their 
professional training, the observation on get-
ting to know books and their authors made by 
several of the bookmen is relevant. It is 
possible to become specific on this point. A 
student at Columbia University's School of 
L ibrary Service, if he so wills, can not only 
become acquainted with books in the general 
library stacks in But ler L ibrary , but with 
those in the 32 departmental libraries of the 
University. T h e Department of Special Col-
lections itself contains dozens of the types of 
collections that generally affect the saliva flow 
of bookmen. T h e bookshops and collections of 
N e w Y o r k are open to him. Students at 
other library schools have, but perhaps not to 
the same extent, similar advantages to enjoy 
if they would only do so. 
Students, of course, complain that they are 
too burdened with the task of reading library 
literature, of writing term papers or theses, 
or working twenty or more hours in a library. 
Working students, of course, have an oppor-
tunity to become acquainted with books in a 
real sense. T h e bookmen who are librarians 
focus attention on the value of spending time 
in the stacks of libraries studying individual 
books as well as collections. Bookmen f re -
quently get lost in the stacks. 
B O O K M E N ON B O O K M E N 
I t seemed to your participant that one of 
the ways by which some guidance might be 
obtained on possible ways to strengthen the 
programs of library schools in their efforts to 
help students build their backgrounds in books 
would be f rom suggestions of a group of book-
men themselves—librarians of special collec-
tions in universities, l ibrarians of well-known 
special libraries, and others who have estab-
lished reputations as bookmen. T o these 26 
individuals a letter was sent.4 T w e n t y - t w o 
commented on the four questions which were 
as fo l lows: 
1. H o w did you develop your knowledge of 
books? 
2. Is it the type of background that could 
be developed by students in a library 
school ? 
3. If so, what might the library schools do 
to develop courses in this direction? In 
general, what would be the content of 
such courses? 
4. W h a t should be the characteristics of 
the faculty members teaching such 
courses? 
Developing Knowledge of Books. L e t us 
turn to an examination of the traits deduced 
as uniquely characteristic of bookmen, ac-
cording to the descriptions by bookmen them-
selves. H o w did bookmen become bookmen? 
Although there was some disagreement with 
the definition of "bookmen" as represented in 
4 Among those who provided information were the 
following: Charles M. Adams, Roland Baughman, Curt 
F. Biihler, Rudolf Hirsch, William A. Jackson, Karl 
Kup, Hellmut Lehmann-Haupt, Harry M. Lydenberg, 
David C. Mearns, Stanley Pargellis, Howard Peckham, 
William B. Ready, Felix Reichmann, Joseph B. Rogers, 
Colton Storm, Lawrence S. Thompson, Edwin E. Wil-
loughby, Donald Wing, Richard Wormser, Louis B. 
Wright, Lawrence C. Wroth, John Cook Wyllie. 
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the l e t te r , the i n t e r p r e t a t i o n s by the r e s p o n -
dents indicated g e n e r a l acceptance of " k n o w l -
edge of b o o k s " to m e a n both b i b l i o g r a p h i c a l 
and s u b j e c t k n o w l e d g e . O n e b o o k m a n a s k s : 
H o w did I develop my knowledge of 
books? B y read ing some of them. In this 
pursuit, there is, I 'm a f r a i d , no a l ternat ive 
to reading. Not even listening to the broad-
casts of the ex t raord inary M r . Highet can be 
a sat i s factory substitute. W h e n I first went 
to w o r k in the l ib ra ry thirty-f ive y e a r s ago, 
I supposed, in my innocence ( h a v i n g had no 
profess ional t r a i n i n g ) , that its henchmen 
should h a v e some respect, even venerat ion, 
f o r the w a r d s on its shelves. B e i n g still un-
educated, I still cl ing, a little obstinately, to 
the notion. In those f a r -o f f days , there w e r e 
no restraints on the re ference staff , in terms 
of routines, procedures, and time limitations. 
W e w e r e assigned to an enquiry and w e r e 
expected to come up with the solution. T h i s 
meant going f a r beyond a quick search of a 
catalog, a thumbing of an index, a g lance 
at an encyclopedia, or recourse to the most 
obvious compendium. It meant going to the 
stacks—to the books themselves. It meant 
appl ied imaginat ion. T h e r e w a s a rather 
fine spirit of competition. It w a s shameful 
not to br ing in an a f f i rmat ive report. Of 
course many of the books w e r e unresponsive, 
but with persistence it w a s sometimes possi-
ble to come upon the r ight one and force it 
to d ivu lge the secret. T h e r e is no sat i s fac-
tion as complete as the sat is fact ion of dis-
covery combined with recognition. A n d so, 
you wi l l understand, w h a t little I h a v e 
learned of books has been h a p h a z a r d , dis-
tressingly miscellaneous, and shockingly thin. 
But it has been g r e a t fun , and I h a v e been 
g r a t e f u l f o r h a v i n g been permitted to l ive 
among them. 
T h e ques t ion of s e l f - e d u c a t i o n in books ap-
p e a r s p r o m i n e n t l y in the d iscuss ions of the 
b o o k m e n . A n o t h e r b o o k m a n c o m m e n t s on 
this p a r t i c u l a r aspect as f o l l o w s : 
I bel ieve " k n o w l e d g e of books" is a direct 
and necessary result of emotional disturbance 
character ized by abil ity to der ive p leasure 
f r o m reading , handl ing, owning , or seeing 
books, or some kinds of books, like pockmarks 
on a f a c e are the result of h a v i n g had 
chicken pox, or, as an ornithologist has been 
a bird watcher because he is a bird lover . 
H o w m a y the person become init ial ly in-
fec ted? Some people h a v e been vacc inated 
against the thing. Others a re natura l ly 
immune. T h e chance of infect ing the sus-
ceptible I think is increased by exposing them 
r e g u l a r l y and systematical ly to those who are 
suf fer ing f r o m ( a n d / o r enjoy ing) it. 
H o w did I develop my knowledge of 
books? I don't know f o r sure w h a t the 
a n s w e r is. F rom watch ing children, I 
suspect that book lov ing is not congenital 
infection, or if it is, it must remain latent 
to teen age. I w a s much ear l ier interested 
in read ing than I e v e r w a s in books as 
physical objects, but this is not re levant rea l ly 
because I had no ear ly opportunity to see 
or enjoy beaut i fu l books. M y earl iest recol-
lections in this direction came f r o m oppor-
tunities to see public and pr iva te collections 
f o r m e d by great bookmen, and some of the 
greatest stimuli h a v e been these plus book-
men in the trade. 
A r e t i r e d d i r e c t o r of a g r e a t r e s e a r c h l i -
b r a r y w r o t e as f o l l o w s : 
I developed my knowledge of books by 
t ry ing to find out all I could about w h a t they 
meant, w h a t they said, w h y they w e r e 
written, how they w e r e made, how they w e r e 
printed, how they w e r e sold, in short, t ry ing 
to learn the ins and outs of the book w o r l d on 
all its m a n y sides. Y e s , I admit that's a 
pretty big order , agree that I came f a r short 
of success, but knew that the more I learned 
the w i d e r g r e w the circle of the unknown. 
Put it another w a y : by rea l iz ing that books 
meant much to me, by hoping to get other 
people to fee l t o w a r d s them as I did, by 
cult ivat ing a last ing and never satisfied 
curiosity about books in all their sides and 
phases. 
T h o s e of y o u w h o r e m e m b e r D o u g l a s 
W a p l e s ' p a p e r , " O n D e v e l o p i n g T a s t e in 
R e a d i n g , " w i l l r e c a l l his c o m m e n t s on the 
di f f icult ies of any p r o g r a m in deve lop ing tas te 
in o t h e r people . W a p l e s o b s e r v e s that a f u n d 
of e x p e r i e n c e is the bas ic e l e m e n t of tas te , and 
o u t of this f u n d the ind iv idua l l e a r n s to 
r e c o g n i z e exce l lence . H o w does a y o u n g 
person obta in this bas ic f u n d of k n o w l e d g e 
w h i c h l a t e r impels h im to p u r s u e f u r t h e r the 
good e x p e r i e n c e ? W a p l e s w r i t e s as f o l l o w s : 
G i v e n that kind of young person, the liter-
a ry men who h a v e written about l i terary 
taste tells much that w i l l guide his fur ther 
steps t o w a r d competence in l i terary criticism. 
W e suspect that such people result f r o m a 
happy selection of parents, plus the f a m i l y 
interests such parents would create, plus 
severa l accidental and v i v i d exposures to 
l i terature in terms of l i fe . W e suspect also 
that such people are their own best teachers. 
But all this is small help. T h e masters beg 
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the question. A s parents w e can't a f ford to 
w a i t f o r such young people to happen in our 
fami l ies . A s teachers w e can't w a i t fo r them 
to blossom in the schools. 
In most cases, a positive program is essential 
but parental and family influence apparently 
have been significant in the training of book-
men. One of the respondents wrote as 
fol lows: 
T h e small knowledge I h a v e of books w a s 
developed f rom read ing them. M y f a t h e r 
w a s a non-college man, yet he w a s a c a r e f u l 
and av id reader . He w a s like many men 
of his generat ion: he bought the books he 
thought he ought to read. T h o s e books w e r e 
all around us, as I g r e w up, and I read 
them just as rap id ly as I could understand 
them (or, at least, thought I could under-
stand them). T h e whole f a m i l y read books 
and discussed them and believed that read-
ing w a s fun. W e went to the local public 
l ib ra ry weekly as a f a m i l y and I went more 
often. Chi ldren w e r e not admitted to the 
adult section of the l ibrary in my younger 
days, but w e had a remarkable w o m a n on the 
local staff w h o knew I needed something 
beyond The Rover Boys. She sneaked me 
into the adult stacks and I prowled the 
shelves f ree ly . T h e r e w a s nothing directed 
about this read ing—it w a s rather squirrel-
like, clutching at random and bury ing 
hurr iedly . 
This same respondent states that he was 
an indifferent student in college, but always 
a good reader. "And read I did," he writes, 
" f o r more than two years, I was reading at 
the rate of two books each day. I 'm not yet 
quite sure why I was graduated." W e all 
know why he graduated—he undoubtedly 
knew more than his teachers. 
Up to this point, we have discussed personal 
initiative and parental direction. Direction 
by others, such as members of high school 
and college faculties, librarians with the pre-
ferred book sense, and bookmen—bookdealers 
and book collectors—have helped young people 
to develop their background in books. 
A current supervisor of special collections 
in a large university library writes as fol lows: 
I became a bookman, as you put it, entirely 
by chance and in the time-honored tradition 
of "preceptor-neophyte." W h e n I began my 
college career there certainly w a s no thought 
in my mind of becoming a l ibrar ian . A n d 
f inding myself through force of circumstance 
on the staff of a l a rge research l ib ra ry in the 
effort to ga in funds with which to continue 
my college work , I still resentful ly resisted 
the tendency to put down roots, and f o r a 
number of y e a r s I considered my part ic ipa-
tion in the activities of a research l ibrary a 
strictly incidental interference with the 
proper eventual career in education, my 
chosen field. 
T i m e and the influence of two men finally 
w o r e me down—plus the fac t that I came to 
real ize that of all such l ibrar ies I had by 
purest chance attached myself to the v e r y 
best. 
This respondent wrote in detail of the effect 
of these two men, his supervisor and the chief 
of the library, on his developing interest in 
books. H e went on as fol lows: 
T o become a bookman requires a long and 
leisurely exposure to books and their users— 
books as objects and human documents, not 
ca l l -numbers ; and users as scholars and 
participators, not statistics. If I h a v e any 
r ight fu l c laim to the name you h a v e called 
me, it is due entirely to ( i ) the unparal le led 
qual ity of the collection with which I w a s 
thrown in dai ly contact f o r so many y e a r s ; 
(2) the quality of the men with whom and 
under whom I worked, and (3) the quality 
of the readers whom my efforts served. 
I could quote many more extracts from 
these most interesting and informative letters 
of other bookmen, but essentially the formula 
is the same. T h e bookman became a book-
man because he was early thrown into the 
company of books and lovers of books. T h e 
background of bookmen appears to be similar, 
even though it manifests itself in different 
ways—as librarian, book collector, bookdealer, 
teacher. Also noteworthy is the catholic in-
terests of the bookmen in all fields of scholarly 
endeavor. There is no concern about the 
separating of books into categories or dis-
ciplines, although this does not mean subjects 
are unimportant. In fact, the attitude ap-
preciates both the runover of one subject into 
another and the special nature of each sub-
ject. Pierce Butler's spectrum of scholarship 
is quite evident in the blending of science, 
social science, and the humanities in the back-
grounds of many of the bookmen. 
Relation to Library School. S ince s e v e r a l 
of the bookmen were not library school grad-
uates, it is understandable that they might be 
reluctant to speculate on the possibility that 
JULY, 1954 
32 7 
a b o o k m a n ' s b a c k g r o u n d cou ld be deve loped 
in a o n e - y e a r p r o f e s s i o n a l p r o g r a m . A f e w 
d e c l a r e d o u t r i g h t that it w a s an imposs ib i l i ty . 
O n e of o u r best k n o w n r a r e book m e n 
responded as f o l l o w s : 
I don't think I h a v e much of use to say on 
the matter. W h e n I w a s taught to read I 
started to learn about books. I, personal ly , 
h a v e v e r y little use f o r l ib ra ry schools and 
bel ieve the best w a y to teach a person about 
l ibrar ies is to put him in a good l ib ra ry and 
make him w o r k . 
O n e of the best acquis i t ions m e n m a k e s the 
f o l l o w i n g c o m m e n t : 
Bookmanship cannot be taught. Y o u 
either h a v e it or you don't. If you don't, you 
can still do good w o r k in l ib ra ry school and 
you can administer . T h e wors t l ibrary 
school attitude strikes me as an enormous con-
fusion that can go like this : books = cards = 
merchandise = quantity. T e a c h i n g ends with 
the tit le-page. 
B u t e q u a l l y p r o m i n e n t m e m b e r s of the p r o -
fess ion w e r e not as pess imis t ic in r e g a r d to 
the l i b r a r y school ' s potent ia l i ty , if y o u h a v e 
the r i g h t s tudent and the r i g h t f a c u l t y m e m -
ber . O n e of o u r l e a d i n g b o o k m e n w r o t e : 
I should like to express my conviction that 
the courses which you h a v e in mind should 
be g iven only to students who h a v e strongly 
expressed a personal interest in b ibl iograph-
ical procedure, d e r i v i n g f r o m f o r m e r ex-
perience and broad educational background. 
I think the content of the courses should deal 
with the history of b ibl iography, printing, 
and textual criticism, and that they should 
comprise a rather r ig id t ra in ing in descrip-
t ive analys is of printed and manuscr ipt vol-
umes. T h e r e is no doubt in the w o r l d that 
the skill itself can be taught to one w h o wants 
to learn it. T h e question of whether this 
teaching creates a bookman is one that can-
not be separated f r o m the indiv idua l i ty of the 
student concerned. 
A n o t h e r m a k e s the c o m m e n t : 
« 
Y e s , the background can be developed, 
but I am heretical enough to fee l that it can 
be developed only if it is sought by the stu-
dent as meeting a need that he fee ls is im-
perat ive . Force it as a " requ i red course," 
and I doubt whether it's possible to be of last-
ing va lue . In the last analys is it seems to 
me essentially a matter of self education. 
G u i d a n c e and suggestion m a y be of fered, but 
they are useless if accepted as necessities f o r 
getting a number of credits. 
Development of Courses. H o w s h o u l d l i -
b r a r y schools deve lop c o u r s e s to t r a i n book-
men, a n d w h a t should be the content of such 
c o u r s e s a r e quest ions w h i c h a r e d i f f icul t to 
a n s w e r , even by b o o k m e n . B u t t h e r e a r e 
some specif ic sugges t ions w h i c h should be 
noted. 
T h e d i r e c t o r of a l a r g e r e s e a r c h l i b r a r y 
w r i t e s as f o l l o w s : 
S e v e r a l kinds of courses can be thought of . 
T h e ant iquar ian bookdealers in N e w Y o r k 
could be asked to get up a course among 
themselves. T h e y would jump at the chance. 
A t their best you get f r o m bookdealers some-
thing like Goldschmidt 's three excellent 
lectures on Renaissance books. Or some-
one not a bookdealer with a good scholarly 
knowledge of the history of the printed book 
could do it. I would like v e r y much to see 
such a course run as a seminar, e v e r y student 
being g iven an assignment each week of 
finding out everyth ing he can about a specific 
book. T h a t would mean that he would h a v e 
to get acquainted with bibl iographies , with 
auction records, with the reasons f o r the 
importance of the book, and w h a t has been 
writ ten about it. W h a t f u n it would be to 
g i v e a course like that. I 'd like to do it 
mysel f . 
A n o t h e r c o m m e n t s : 
It would seem to me desirable f o r l ibrary 
schools to emphasize courses in l i terature and 
history, even if some technical courses h a v e to 
suf fer . M e m b e r s of l i b r a r y staf fs h a v e told 
me that they w a s t e d a good deal of time in 
poorly taught courses in child psychology, 
book selection, and even some redundant 
courses in cata loging. T h i s time, they felt , 
could h a v e been better spent in courses which 
g a v e them knowledge of a part icu lar disci-
pline, like history or Engl i sh l i terature. 
A d i r e c t o r of specia l co l lect ions in a un i -
v e r s i t y , not a l i b r a r y school g r a d u a t e , w h o h a s 
t a u g h t in a l i b r a r y school , sugges t s the f o l l o w -
ing p r o g r a m : 
i . F i rst and foremost, you should devise 
a system of tests that should ident i fy those 
students who h a v e a natura l inclination 
t o w a r d being "bookmen." Y o u must be v e r y 
ca re fu l , though, that these tests distinguish 
between those who h a v e a sincere, honest-
to-God r e g a r d f o r the past and its contribu-
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tions to human progress, and those whose 
" love of books" stems f r o m a f e a r of real ity 
or f r o m a hormone deficiency. 
2. T i e the curriculum in with other aca-
demic divis ions of the univers i ty to provide 
such students with sound groundings in com-
p a r a t i v e religion, philosophy, science (ap-
plied and exact) , and history—especial ly the 
history of ideas. B e i n g a good bookman is 
not just memorizing, say, the points of issue 
of Two Years Before the Mast; it is in 
knowing the genera l areas in which impor-
tant books are likely to occur, and how to 
recognize them as such. 
3. P r o v i d e a course in analyt ical bibli-
ography under a professor who is an able 
contributor to the field. 
4. P r o v i d e a course in rar'e-bookology—the 
methods and care of preservat ion, exhibition 
techniques, the areas of collecting, corre la-
tion of the philosophy of current usefulness 
with that of the obligation to the future, re-
quirements of staffing and housing, special-
ized classifications for rarit ies, etc. 
5. E n c o u r a g e actual research—li terary , 
bibl iographical , or historical (but not in li-
b r a r y techniques)—with a v i e w t o w a r d pub-
lication. Nothing wi l l provide a budding 
bookman with a greater l i f t than learning 
that he is at one with both curatorship and 
scholarship. 
6. P r o v i d e opportunities for in-service 
t ra in ing in a rare-book l ibrary . 
7. P r o v i d e a climate f o r rare-book shop 
ta lk—informal gather ings with dealers , col-
lectors, and scholars, v is i ts to rare-book li-
brar ies , attendance at bibliophile meetings, 
etc. 
This program undoubtedly would help to 
develop the type of person who could take 
care of acquisitions, special collections, han-
dling of rarities and exhibitions, and, in gen-
eral, do the job of a certain type of bookman. 
Other programs suggested by bookmen include 
reference to specific historical courses in paper-
making, sound recording, etc. 
In this connection, one librarian writes: 
I h a v e been continually impressed in my 
profess ional l ib rary work with the genera l 
paucity of information possessed by l ibrar-
ians with respect to the development of the 
mater ia ls with which they work dai ly , the 
peculiarit ies of their physical form, the w a y s 
in which these characterist ics af fect stand-
ard l ibrary routines, and the influence of 
pr int ing and other forms of recording ideas 
upon the progress of the wor ld . 
I believe every administrator ought to be a 
bookman. A s you can see, I am interpreting 
the w o r d "bookman" to mean a person who 
is sufficiently wel l schooled in the develop-
ment, uses, and influences of the var ious 
means by which information has been re-
corded and preserved to be able not only to 
interpret but to ef fect ively translate into 
positive courses of action the needs of his 
community for l ib ra ry materials . 
Comments on Faculty. T h e last point 
which may be discussed on this question of 
training bookmen concerns the faculty mem-
bers of the schools. Since there is divided 
opinion regarding the practicality of the library 
school attempting to train bookmen in certain 
senses of the term, it would not help the 
situation too much to consider this matter in 
great detail, despite its prime importance. 
W e have already referred to suggestions that 
faculty members may be recruited from the 
book trade, at least for seminars on books. 
W e have other suggestions that faculty mem-
bers should alternate teaching with working 
in libraries and with books. There is uniform 
opinion that the faculty members must be 
"instinctive bookmen themselves, able to excite 
enthusiastic followers by their own devotion 
and enthusiasm, able to teach as well as be 
examples of bookmen." 
Is it just those who teach book courses who 
are involved? Not at all. Whether the 
course deals with reference, cataloging, or 
communications, the teachers involved have 
opportunities of carrying further the knowl-
edge of books that students bring with them. 
Some of you may recall Ralph Beals' paper on 
Education for Librarianship given before the 
Eastern College Librarians' Conference in 
1 9 4 6 and publ i shed in Library Quarterly, 
October, 1947. This statement seems to me 
penetrating in its analysis of librarianship as 
a profession. T h e characteristics of librarian-
ship—its breadth and scope, its reliance upon 
collections, its institutional setting—affect the 
educational program for training librarians. 
Beals also had a prescription for the training 
of librarians which involves the ingredient of 
getting at students earlier—at the end of the 
second year of high school—so that their gen-
eral education could be controlled to some 
extent. This does not necessarily mean start-
ing library school courses earlier; it does 
mean charting the course of education earlier. 
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SUGGESTIONS FOR T H E F U T U R E 
This report would be amiss if there were 
no suggestions for possible future action in 
regard to the question of bookmen in the 
library. First of all, it should be stressed 
that the chief officer of a library who is only 
a bookman is only half an officer. This point 
has been discussed before, and does not need 
repeating here. Assuming that the chief li-
brarian is both a bookman and an adminis-
trator, he should be interested in the perfect 
blending of these two essentials in his super-
visory officers and other professional staff, 
even though some of the latter may not have 
any real administrative responsibility. 
T h e most striking and most comforting con-
clusion is that the library school personnel 
and the librarians have both been thinking 
of this problem of training in book knowledge. 
Deficiencies there are, and as libraries have 
grown in size and complexity, the day of the 
encyclopedic librarian is disappearing. Even 
bookmen recognize this limitation—many book 
dealers and collectors have become specialists. 
Library schools can do an efficient job if they 
will develop the sensitivity of students to 
books and other graphic materials which are 
essential for the scholarly work of researchers 
in the university library. T h e school li-
brarian, the children's librarian, the public 
librarian will have to be just as aware of their 
materials and their uses. 
T h e beginner must be given a chance to 
grow. There are several roads to becoming 
bookmen, according to the bookmen them-
selves. But "reading" is essential to all of 
them. While librarians have not always been 
generous with their staffs as to permitting 
reading on library time, this should not dis-
suade those who are really interested. 
As I was completing my remarks on this 
topic, I chanced to examine a new volume 
which came across my desk, Books and the 
Mass Market, the Fourth Annual Windsor 
Lectures at the University of Illinois L ibrary 
School. I was particularly intrigued with the 
paper by Harold K . Guinzburg, president of 
Viking Press and a friend of librarians. M r . 
Guinzburg's paper is concerned with " F r e e 
Press, Free Enterprise, and Diversity," a 
topic which he covers admirably. But it is 
one of his closing paragraphs which is relevant 
to our discussion today. He writes as fo l lows: 
T h i s [ lack of interest in read ing and buy-
ing books] seems to indicate that our educa-
tional system is at least in part culpable. 
T h e remedy may lie in improved methods of 
inculcating in students a love of books as a 
necessary adjunct to a sa t i s fy ing l i fe . M a n y 
teachers, wel l a w a r e of the situation, are 
asking, " A r e those whom w e g r a d u a t e going 
on with their education through r e a d i n g ? 
A r e w e producing cult ivated adults who wi l l 
find good books a sine qua non of the good 
l i f e ? " T h e system of required reading in 
schools and colleges might be changed so 
that young people are not forced to struggle 
through difficult 'classics' which bore and 
discourage them, but rather are g iven excit-
ing contemporary wr i te r s which stimulate 
their interest in the book as a source of pleas-
ure and lead them on t o w a r d more difficult 
read ing—equa l ly st imulating a f te r proper 
preparat ion. Seeking sat is fact ion in good 
books must somehow be made automatic f o r 
an educated A m e r i c a n . Only thus can the 
schools re fute the statement recently made by 
G e o r g e G a l l u p a f te r a study, that "our edu-
cational system is admirab ly designed to keep 
our nation immature . " 
By L A W R E N C E C L A R K P O W E L L 
The Excitement of Administration 
Dr. Powell is librarian of the University 
of California, Los Angeles, and visiting pro-
fessor of library service, Columbia University, 
1954-
Up U N T I L N O W I have kept my mouth shut about administration, believing it 
is something one does rather than talks about 
doing. About books, however, I have done 
more then my share of talking, so that I have 
come to be branded as a bookman. I resent 
this, for I am proud of the administrative 
scars I bear, each one earned, I can assure 
you; honorable, yes, not honorary. 
There has been a good reason for all the 
talking I have done about books. N o matter 
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what one says about them, books can't talk 
back. Administration is different, it's danger-
ous. Administration is people—living, breath-
ing, talking people, one's very own people— 
and one cannot talk administration except in 
terms of people, who can and do talk back. 
I say "one" cannot. W h a t I mean is, I 
cannot. T h e fact is there has been a great 
deal of non-human, even inhuman talk about 
administration, about the skeleton of admin-
istration which is the organization chart, the 
span of control, the flow of work and all the 
rest of the jargon of so-called scientific man-
agement and human engineering. 
I must confess that I am uneducated in 
administration. T h e year I was in library 
school Sydney Mitchell was on sabbatical and 
no course in administration was offered. 
Besides, Mitchell 's course, I was told, w a s 
not one in " T h e o r y of L ibrary Administra-
tion," but rather a river-like monologue, flow-
ing through areas of what he himself had done 
as an administrator and of what he had seen 
others do, always pragmatic, never theoretical. 
Fortunately for me, I did have his course 
later, unofficially, and without credit, taken 
at breakfast, lunch and dinner, roundabout 
the West , in the course of a friendship that 
flourished until his death two years ago. 
F o r seven years a f ter leaving library school 
I was a simple bookman, uncorrupted by ad-
ministrative responsibility; and then suddenly, 
the good old days came to an end, and I found 
myself an administrator, in charge of a 
medium sized university library poised on the 
crest of the post w a r boom, equipped with 
nothing but instinct, blind confidence, and 
natural bossiness. If President Sproul had 
any misgivings about my overnight transforma-
tion, he was kind enough not to reveal them 
to me. M y secretary then is my secretary 
now, and for two reasons: first, she had sense 
enough not to tell me what to do, and second, 
I had sense enough to learn a f ew things f rom 
her by keeping eyes and ears open, and mouth 
shut. 
In the ten years since then I have seen my 
library grow to major size, in books, staff and 
organizational complexity. W e now have an 
administrative chart, a span of control and a 
flow of work—al l of this ex post facto—and 
we find ourselves willy-nilly an administrative 
training school. 
As for that little exchange of viewpoints 
Professor T a u b e r and I had a f ew years ago, 
we were both right: the best chief librarian 
will be both bookman and administrator. If 
a man can have only one of the two qualities, 
I am prepared to admit that a l ibrary wil l 
perhaps suffer the least from an unbookish 
administrator than from an administratively 
ignorant bookman. T h e best administration 
comes from teamwork. I do not know of 
any chief librarian anywhere who incorporates 
all the administrative bookish virtues, but I 
do know of several, including myself, who 
have reinforced their own weaknesses with 
assistants who have the missing elements 
needed to form a whole. 
It is not easy to keep from the schizophrenia 
which threatens the chief librarian. T h e 
bookstack is an alluring sanctuary from ad-
ministrative trouble. And the temptation of 
turning into a practicing psychoanalyst, with 
overwrought faculty and overworked staff for 
patients, is easier to embrace than the com-
paratively austere life of a bibliographer. 
N o w I find myself on the way to Columbia 
to teach library administration. This pro-
gram was planned before I received the call 
f rom Dean White, and what was originally 
planned to fill a fifteen minute gap in these 
proceedings, turned into the necessity of ac-
cumulating a long semester's reservoir of 
words. 
Every class must have a text. I looked 
around for one. When I asked one of my 
staff, whom I knew had taken a l ibrary school 
course in administration, for a likely text, he 
told me that they had been taught that the 
first modern treatise on the science of ad-
ministration was by a Frenchman—Henri 
Fayol 's General and Industrial Management. 
I straightway read it, and found it typically 
French in its inhuman lucidity, found it logical 
and true, as f a r as it went. Reading only 
this, however, would give one a wrong idea 
of the French, as I knew them from having 
lived as a student in a French pension and 
observed there the head of all French organi-
zation—the woman, the true head of the 
family. Monsieur Fayol writes like a bache-
lor who lost his mother when he was a baby. 
No, this sort of dry-as-dust text would 
never do. I thought of an earlier time, of my 
favorite century a f ter the twentieth, the 
seventeenth. I knew I was running the risk 
of another scolding f rom Professor T a u b e r at 
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my playing the escapist again, but I found 
myself ineluctably drawn to a seventeenth 
century treatise on human engineering, a 
manual of conduct for public people written 
by a Spanish Jesuit. In understanding myself, 
my own religion of Quakerism has proved 
most helpful, but in understanding others, I 
have found that I could learn much from the 
Jesuits, the greatest of all administrative 
orders. This Jesuit treatise has been trans-
lated into a dozen languages since it first 
appeared in 1653, the latest of which 
appeared only last year in England. I first 
came across it twenty years ago in a bookish 
doctor's waiting room, and while being a 
bookman in Britain three years ago, I found 
four earlier translations into our tongue. 
I t is ca l l ed A Truthtelling Manual and the 
Art of Wordly Wisdom, and the a u t h o r is 
Balthasar Gracian. It is composed of maxims 
—some would call them platitudes—which 
are worldly, practical, and timeless. Some 
of them are also rather cynical. 
T h e quintessence of the advice which 
Gracian offers his readers might be summed 
up as fol lows: Know yourself, your weakness 
as well as your strength; know also how to 
conceal shortcomings and make a discreet dis-
play of your merits. Others, however, are 
at the same game, so they must be known as 
well. Penetrate behind their masks; be some-
thing of a clairvoyant, see through them and 
divine their thoughts. Do not exaggerate, and 
remember, also, that truth itself can some-
times be used in order to deceive. Combine 
the subtlety of the serpent with the candor 
of the dove. Think with the few and speak 
with the many. Neither hate nor love on a 
permanent basis and remember that a friend 
turned enemy is the most dangerous of all 
foes. 
I recommend this very human treatise to 
those who are practicing library administra-
tion. It is not recommended for beginners. 
H ere are the headings of some of Gracian's 
administrative maxims, with my own com-
ments thereon: 
K N O W H O W TO DISCOVER EACH M A N ' S 
T H U M B S C R E W 
N o comment. 
BE A M A N W H O C A N W A I T 
M a n y things come to him who waits, 
but not always the ones he has been 
waiting for. 
K N O W H O W TO C H A N G E YOUR FRONT 
Important when the potential donor to 
your library turns out actually to be a 
seller and not a giver. 
K N O W H O W TO M A K E A GOOD EXIT 
From the President's office when he says 
no, not a cent more this year. Get out 
even faster when he says yes. 
K N O W H O W TO SAY NO 
T o the Business Manager when he sug-
gests you give over half of the catalog 
department's space to house an irrelevant 
activity. 
K N O W T H E M E A N I N G OF EVASION 
N o comment. 
ALLOW YOURSELF SOME DEFECTS 
Minor ones, of course. 
K N O W H O W TO F U R T H E R A N O T H E R ' S PLAN 
TO ACCOMPLISH YOUR OWN 
Regional cooperation. 
W I T H O U T LYING, DO NOT SPEAK T H E W H O L E 
T R U T H 
Might have something to do with annual 
reports and budget requests. 
DISCOVER SOMEONE TO HELP YOU SHOULDER 
YOUR MISFORTUNES 
Associate Librarian. 
K N O W H O W TO LET BLAME SLIP UPON A N -
OTHER 
Assistant Librarian. 
W h a t happened to this oracle named 
Balthasar Gracian? With his treatise in his 
hand, he must surely have ended as Governor 
of Granada or Captain of Casti le! Not 
quite. T h e fact that he was a bookman got 
him into trouble. He published works critical 
of his superiors, and when they ordered him 
to cease and desist, he stubbornly kept on doing 
it, in fatal contrariness to his own advice to 
others. H o w very human! He was stripped 
of his offices and sent into exile, and even 
there his desk drawer was searched for evi-
dence of disobedience. 
I do not want to end on a note of cynicism 
or futility. I like administration. Running 
a library (and that means knowing also when 
to run from it) is my idea of heaven-on-
earth. W h a t are the qualities I am going to 
tell my students are needed for success as a 
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l ibrary administrator? Here is a brief list, 
each with its converse: 
K N O W H O W TO SPEAK—and how to listen. 
KNOW HOW TO WRITE—and h o w to r e a d . 
K N O W H O W TO WORK FAST a n d h o w t o d o 
nothing. 
KNOW HOW TO DELEGATE and h o w to 
retain. 
KNOW HOW TO CREDIT OTHERS and h o w 
to take blame. 
K N O W H O W TO C H A N G E YOUR LENS FROM 
WIDE TO NARROW—and h o w to be b l ind. 
KNOW HOW TO W I N L O Y A L T Y — a n d h o w t o 
be loyal. 
If anyone knows of such a paragon, have 
him write to U C L A . W e have an opening at 
the bottom, at $3500 per year, with nowhere 
to go but up. 
By K A T H L E E N C A M P B E L L 
The Librarian as Administrator 
Miss Campbell is librarian, Montana State 
University. 
BOTH D r . Lawrence C la rk Powel l 1 and D r . Maur ice F . T a u b e r 2 discussed this 
matter of " T h e Librar ian as Bookman or 
Administrator" a number of years ago. D r . 
Powell took the side of the librarian as book-
man, and while he pointed out that a "passion 
for books is the greatest single asset a li-
brarian can have," he nevertheless agreed 
with D r . T a u b e r that to be a bookman was 
not enough—the librarian must be an ad-
ministrator as well. These articles by 
Powell and T a u b e r cover the subject very 
well in a general way, but I should like to 
point out the situation in the small university 
library. 
Var ious dictionaries define "bookman" as 
" a scholar," and it is with this definition in 
mind that I wish to discuss the matter. In 
the beginning, I want to say that I can think 
of no more ideal combination for a librarian 
than that of bookman-administrator, but in 
the small university library, the talents of a 
bookman could be lost, and I am quite sure 
that he might find himself somewhat unhappy 
in his job. 
In the small university, for the most part, 
funds are limited, and the library budget 
usually is inadequate to meet the current 
needs of the teaching faculty to say nothing 
of building up rare book and scholarly collec-
tions. Of course, in every l ibrary the li-
brarian must be responsible for the selection 
1 Powell, Lawrence Clark, "The Chief Librarian: 
Bookman or Administrator?" Stechert-Hafner Book 
News, 3:13-14, October 15, 1948. 2 Tauber, Maurice F., "Bookman and Administrator," 
Stechert-Hafner Book News, 3:73-74, March 15, 1949. 
of books of a general nature in all fields, and 
he will, if he is alert, take the initiative in 
maintaining the strong collections in his li-
brary. T h e small university is an under-
graduate school primarily, offering no 
advanced degrees beyond the Master ' s , and 
even then, in many cases, only in restricted 
fields. Then, too, there is the question as to 
whether money should be spent for scholarly 
or rare book collections at the sacrifice of 
generally needed library materials. T h e 
teaching load in the small university is apt to 
be heavier than in the large schools, again 
because of inadequate funds, thus limiting 
time for research and consequently publication 
by faculty. 
A librarian even though he be a scholar 
cannot possibly know the highly specialized 
materials in all fields represented in his li-
brary. There fore , he should make use of the 
knowledge of his faculty who are, or certainly 
should be, specialists in their fields. Further-
more, and justly so, many faculty members 
consider their part in the building of library 
collections not simply a privilege but an in-
herent right based on the assumption that the 
function of the faculty is to guide students in 
their reading and the responsibility of the 
library is to offer bibliographic aid and to 
make materials available for use. In fact, as 
g i f t collections come to our library, members 
of the faculty are invited to look over the ma-
terial of a highly specialized nature and to 
assist the librarian in determining whether 
such material should be added to our library 
or offered to libraries in the Pacific North-
west Region having strong collections in the 
subject field concerned'. Such cooperation, in 
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my opinion, gives the faculty an added interest 
in the library. 
In the small university library, the librarian 
usually must carry full responsibility for ad-
ministration since the size of the library and 
the budget do not warrant an administrative 
assistant. If an assistant librarian is desig-
nated, he has other duties, such as head of a 
department, and has little time for much else 
than minor administrative duties. Th i s 
means that the librarian should be familiar 
with procedures in every department in the 
library in order to understand the problems 
of staff members, to interpret and to coordi-
nate the work of the library, and to determine 
policies intelligently. Also, because of a 
limited staff, it is not unheard of for the li-
brarian, in an emergency, to carry a depart-
mental schedule or to supervise work within a 
department. 
Public relations with faculty is an im-
portant part of the librarian's work. In the 
small university, many hours a week go into 
conferences with faculty regarding library 
policy, faculty needs, and most important, the 
acquisition of library materials since a limited 
budget requires selective acquisition. 
In Montana, the librarian of the State 
University is, by law, chairman of the State 
Library Extension Commission. In this ca-
pacity, she is expected to carry her share of 
responsibility for library development in the 
state, to work with librarians, organizations, 
individuals, and legislators in securing finan-
cial support for the Commission, to assist 
communities in organizing libraries and in 
improving their library service, which means 
some travel through the state (and if you 
have ever been in Montana you can under-
stand what travel means) to assist in pre-
paring the budget, to call meetings of the 
Commission, to represent the Commission at 
various conferences, and to do the most un-
expected things at the most unexpected times. 
T h e services of the Chairman are gratuitous 
except for travel expenses, and are considered 
by the university as a service to the state. 
Needless to say, these duties represent many 
"administrative" hours. 
T h e librarian of the small university seems 
to be pretty well bogged down with the or-
ganization and administration of his library 
doing his best to make his library collections 
available and his services efficient. He might 
have "a passion" for books, but the position of 
acquisitions librarian is vacant and book re-
quests are flowing in, so he foregoes his 
"passion" and supervises order work along 
with his regular duties; or he might like to 
visit book shops and discuss books by the 
hour, but the closest book stores are more 
than 500 miles away, and even worse, no 
money has been allocated for this purpose. 
Perhaps in the final analysis, the adminis-
tration of the library of a small university is 
not so very different from that of the large 
university. However, the large university 
library because of size of staff and organiza-
tion usually has one or more administrative 
assistants on the staff. With the librarian re-
lieved of administrative duties, he is free to 
devote his time to books and to scholarly and 
rare book collections—or at least this would 
seem to be the case in D r . Powell 's library. 
N o w as to what can be done toward train-
ing better library administrators. Last 
summer, I had the pleasant and interesting 
experience of teaching "College and Univer-
sity Library Problems" in one of the library 
schools in the West . T h e class consisted of 
students both with and without library ex-
perience. M a n y of the inexperienced students 
were unable to grasp the essentials of library 
administration because they had no idea of the 
organization or operation of a library, and 
working in competition with experienced stu-
dents, naturally they were frustrated. Since 
a knowledge of library organization is neces-
sary for understanding the basic problems 
connected with a library, or even a department 
within a library, it seemed to me then that a 
student should have at least a period of good 
observation in a library before being admitted 
to a library school. 
I have been somewhat surprised at the 
number of library school graduates, with no 
experience of any kind other than the usual 
two or three weeks of field practice, who have 
applied for supervisory and administrative 
positions in libraries. I say surprised because 
I am wondering if this is an indication on the 
part of some library school graduates that 
they consider themselves trained for super-
visory or administrative positions upon leaving 
library school. 
Dr . Lowel l Mart in , in his article entitled, 
"Shall Library Schools Teach Administra-
tion?" 3 brings out some important points. 
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H e agrees that there is a place in the first year 
curriculum for a course in library adminis-
tration, but his article is concerned with the 
need for something beyond that first year—a 
further development, "in which the teaching 
of library administration is built around the 
'administrative process'." 
If l ibrary schools are to undertake the job 
of training executives, then there are the ques-
tions which D r . M a r t i n asks, "Shal l all stu-
dents be trained as administrators? If not, 
who wil l select the 'elite', and on what basis?" 
Certainly the answer to the first question can 
be "no" since all l ibrary school students are 
not potential administrators. T h e second 
question might be answered by management's 
method of executive officers selecting promis-
ing young men and women in their firms to 
be trained for executive positions. But there 
is a further question to be answered. Since 
all administrators are not potential teachers, 
who wil l decide which librarians are success-
fu l administrators as well as qualified teach-
ers and have the ability to train library 
executives ? 
In a recent issue of the Library Journal 
Richard Dahl,4 l aw librarian of the Univer-
sity of Nebraska, discuscses the "case 
system" as a means for teaching library ad-
ministration in our l ibrary schools, and this 
method of teaching deserves some thought. 
D r . M a r t i n in his article also refers to the 
"case system" as a possible means for pre-
senting library administration, but does not 
the "case method" presuppose a knowledge of 
library organization? So again we are back 
to the problem as to whether students should 
have an observation period in a library before 
being admitted to a l ibrary school. 
A student upon leaving library school finds 
his interest in a certain department of a li-
brary, and if he has ability and is ambitious 
at all, in time he wil l become a specialist in 
the field represented. However , he may have 
administrative potential and a desire to develop 
it. T h i s necessitates a transformation f rom 
specialist to "generalist" because in the small 
3 Martin, Lowell, "Shall Library Schools Teach Ad-
ministration?" COLLEGE A N D RESEARCH L I B R A R I E S , 
6:335-340, September, 194S. 4 Dahl, Richard C., "The 'Case System' for Library 
Schools," Library Journal, 79:17-20, January 1, 1954. 
university library, at least, he must under-
stand what the various specialists in his li-
brary are talking about in order to do some-
thing about it. T h e problem involved is how 
shall the "generalist" be developed. Whether 
the passive methods of teaching and lectures 
or the active development methods of learning 
through practical experience, or both, are to 
be employed in training executives is a matter 
which must be decided by library adminis-
trators and library schools alike. F o r my own 
part, I should imagine that an ideal way to 
groom an administrator for a small univer-
sity library would be a concentrated in-train-
ing program of say f rom six months to a 
year in a large well-administered university 
library where the candidate could work di-
rectly with the librarian and his administra-
tive assistants. T h i s would give the candidate 
an opportunity to observe many and varied 
administrative problems, to have a part in 
solving them, and to broaden his administra-
tive background. H e would then be in a posi-
tion to adapt his training to his own library 
needs. T h e difficulty involved here, however, 
would be whether the large library executive 
and his administrative assistants would be 
willing to give the time and to assume re-
sponsibility for training administrators fo r 
the library profession. T h e task is not an 
easy one nor can it be accomplished overnight. 
Management has spent years and hundreds of 
thousands of dollars in training executives for 
business. A f t e r all, l ibrary administration is 
not too f a r removed from business adminis-
tration. Certainly the same factors are in-
volved: finances, budgets, organization, and 
personnel; building, equipment, and long-term 
planning. A little training in that "modern 
school-of-public-administration" that D r . 
Powel l speaks of may not be completely out 
of place in the book world. In fact, by the 
time that D r . Powel l has finished with his 
spring semester class at Columbia University 
(and I quote D r . Powel l—"of all things, a 
class in library administration") he probably 
wil l want to tackle this matter again in the 
expanded form of " T h e Librar ian as Book-
man, Administrator, or Pioneer in the 
Administrative Process"—he, of course, dis-
cussing the training of l ibrary administrator. 
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